TEACHING AND LEARNING NATIONAL INSTITUTE 2019
TEAM AUDIT

Purpose: The purpose of this exercise is for your TLNI team to have the opportunity to reflect individually and then collectively about the wider campus context for your TLNI project. As well, since your team will be working together a lot at TLNI, this pre-institute meeting provides an opportunity to talk through your expectations for each other and your collaborative work while you are at the institute.

The audit is organized around six elements that are key to using evidence for improvement in an ongoing way. For each element, we’ve listed indicators to try and give you a “feel” for what actual practices might look like, but remember that campus practices vary. We understand that each team is doing a specific project but we believe that the elements listed below influence the success of any project aimed at improving students’ experiences.
[bookmark: _GoBack]
Individual task: Bring your completed audit to your team meeting. 

Team task: After your conversation, someone from your team should submit a page or so summarizing your group’s reflections about your experience talking through your responses to the audit elements as well as your thoughts about effective collaboration at the institute.

1. We use data to design change initiatives, institute campus practices, assess the results of those initiatives, and plan subsequent steps.
Indicators:
· Our campus values and uses multiple types of data (e.g. student work samples, in-depth case studies, focus groups) along with more traditional quantitative measures (e.g. retention, GPA, graduation rates) to understand students’ experiences of learning.
· We regularly disaggregate data by gender, race, ethnicity, socio-economic status, and other relevant variables (veteran status, parents, first generation).
· Collaboration across units helps us determine what data to collect and discuss, we collect data across levels (classroom, co-curriculum, institutional) and we have mechanisms for integrating data across levels to get a broader, deeper picture of students’ experiences.
· For us, assessment is a shared cultural and professional norm, and we understand that working with assessment data is an iterative dialogue requiring participation from multiple stakeholders.
· We create purposeful occasions for sharing and making meaning of evidence about student learning and success in an ongoing way.
· The quality of our students’ learning is assessed/understood in relation to explicit and shared standards (e.g. institution-wide expectations for performance, Degree Qualifications Profile, AACU’s Essential Learning Outcomes, performance of national peers, faculty aspirations).
· We include students’ voices in institutional planning and assessment.

Not yet								Almost all the time



Comments:

2. We have successfully developed campus-wide engagement in evidence-based change initiatives aimed at promoting success for all students.
Indicators:
· Our campus has clear and concrete student learning outcomes and shares a vocabulary for talking about them across divisions and roles.
· We have structures and practices in place to help all students achieve our specified learning outcomes and they are regularly assessed to insure their effectiveness.
· Our learning centered initiatives are coordinated to achieve synergy; processes are in place to learn from pilots and scale them when they succeed.
· Our campus administrators, faculty, and student services staff emphasize student-learning priorities on a regular basis with an equity mindset.
· All the educators on our campus (student affairs, academic support, advisors, librarians, counselors, financial aid, registrar, residence life) understand the role their work plays in supporting student success.
· Our students have systematic opportunities to help shape the institutional culture around fostering success and improving learning.


Not yet								Almost all the time



Comments:

3. We have clearly defined student-learning outcomes for our institution, for our departments, and for our programs.
Indicators:
· Our learning outcomes are widely known across campus.
· We use these learning outcomes as an important dimension of our definition of student success.
· We regularly discuss the relationship between our course, program, and institutional learning outcomes.
· We regularly assess student achievement of our learning outcomes, and we disaggregate our data by race, ethnicity, gender, socio-economic status and other relevant variables. 
· We have an assessment plan in place that allows us to track student progress with achievement of the outcomes.
· Our students are aware of the learning outcomes and the relevance of those outcomes to their success.
· Our students are aware of their current proficiency levels in terms of the learning outcomes, and they know the pathways for successfully achieving those outcomes.


Not yet								Almost all the time



Comments:

4. We actively promote faculty leadership in initiatives aimed at improving student learning and student success.
Indicators:
· Faculty on our campus are regularly involved in discussions about how to assess student learning with an equity perspective, as well as in the process of setting institutional agendas for improving student learning. 
· Our campus has an institutional ethic that supports the collaborative skills necessary to facilitate conversations with peers and others about how to improve students’ experiences of learning.
· Faculty on our campus have regular opportunities to talk about student learning outcomes.
· Faculty governance, deans, and department chairs on our campus prioritize sustained attention on student learning, and provide support for active faculty involvement in initiatives aimed at improving student learning.
· On our campus, continuing and contingent faculty contributions in support of student learning are valued by the institution—incentivized, recognized, rewarded.
· Faculty who are new to our campus are brought into a community of practice focused on using evidence-based approaches to improving students’ experiences of learning.


Not yet								Almost all the time



Comments:

5. We have or are creating a sustainable model for learning-centered professional development for all educators on campus, including contingent faculty, aimed at improving student learning and addressing equity gaps.
Indicators:
· On our campus, we understand and value learning-centered professional development as an ongoing aspect of professional life, not a remedial activity.
· On our campus, professional development involves all educators—full-time and contingent faculty, student affairs educators, librarians, student support professionals.
· On our campus, professional development is grounded in research on learning and informed by data on student success, including barriers to student success on campus.
· Professional development on our campus is tied to strategic initiatives aimed at improving students’ learning for all students.
· Professional development on our campus is informed by research on what supports improvements in teachers’ practices with a focus on addressing equity gaps.
· Our campus invests resources in our center for teaching and learning or its equivalent; it has a budget, appropriate personnel, and support from campus administrators.
· The people on campus responsible for professional development regularly reflect on and evaluates its success in supporting student learning goals.


Not yet								Almost all the time



Comments:


6. Our college approaches change and improvement in productive, constructive ways.
Indicators:
· We believe that we can do better when it comes to student learning.
· We talk about what we want to do, and we make plans for how we want to get there.
· We translate plans into action; when projects or approaches are successful, they become our new norm.
· We consciously work to keep our collective orientation on how we can improve students’ experiences of learning.
· We actively work on building shared trust across campus—we are consciously trying to lower social and interpersonal barriers to change.



Not yet								Almost all the time



Comments:




