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Summary 
 
The New Directions for Evergreen initiative aims to identify and begin implementation of major new 
academic programs and/or curricular strategies that will substantially increase the College’s enrollment 
and create a path to financial stability. Evergreen will seek to serve an increasing number of adult 
students with some college credits and no degree or credential, while continuing to attract and serve 
high school direct students and students attracted to our unique interdisciplinary approach to post-
secondary education. 
 
Major accomplishments of the initiative during the 2020-21 academic year included: 
 

• Accelerated implementation of the Paths project. This included updated Path webpages, an 
updated list of the college’s Fields of Study; providing students with an option to select Paths 
with which to identify; development of Student Journey Maps for critical categories of students; 
clear plans for what will occur when a student indicates a Path preference; extension of our 
Mellon grant supporting Path development. 

• Certificates.  A team developed a policy and procedures framework for implementation of 
academic and professional certificates, including a draft self-supporting programs policy, and 
began to develop offerings for the upcoming 2021-22 academic year. 
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• Holistic Advising and Holistic Advising Policy and Practices Review (HAPPieR).  A group 
began to develop a support model for Evergreen students that is the foundation for a Title lll 
grant application to be submitted summer 2021.  The HAPPieR team began a deep review of 
policies and practices that create barriers to student success. 

 

• Creation of the Center for Climate Action and Sustainability.  A faculty team developed a 
prospectus for the Center and began the process of hiring its first director.   

 

• Other team accomplishments:  Moving forward a proposal for making Capstone experiences 
at the college more broadly available; crafting a draft model for the School of Graduate 
Studies; models for undergraduate schools and upper division credits, and exploring how 
workforce development strategies could support students with a focus on career-connected 
learning.  

 
The next phase of the project in summer ’21 and during the 2021-22 academic year will emphasize 
development and implementation planning for a Flexible studies model through the School of 
Professional Studies, with the goal for full implementation of the Flex model in fall 2023; beginning to 
offer academic and professional certificates in fall 2021; and further development of curricular offerings 
and eventually Paths in psychology/health and wellness, and business/entrepreneurship. We will also 
focus on project integration. This will include properly supporting the project with a framework of revised 
college policies, development and implementation of a comprehensive plan for revising the college 
transcript, and attention to the technology impacts of the project.  We will also develop a detailed 
budget for the project for the next three years and begin a conversation with the state Legislature late in 
calendar year 2021 regarding a change in the name of the institution. We will also carefully monitor the 
capacity of the college to implement the various strands of this initiative and return to implementation of 
other elements of the project as resources are available.  
 
An equity analysis of the project notes that the project’s goal is to create a curriculum that will meet the 
needs of currently underserved students, in modalities convenient to them. Paths, Certificates, and both 
components of our holistic advising work have a strong equity focus—they aim to reduce barriers to 
completing a degree or other credential and provide these underserved students with the academic and 
other supports they need.   
 
I. Introduction 
 
Evergreen’s New Directions project has made significant progress since our last full report in August of 
2020.  The goal of the project is to identify and begin implementation of major new academic programs 
and/or curricular strategies that will substantially increase the College’s enrollment and create a path to 
financial stability.  Over the course of the 2020-21 academic year a set of project teams consisting of 
college staff and faculty have worked hard on clarifying community and institutional needs for their 
elements of the project and how we can best meet them.  We have also worked closely with the 
college’s senior staff to develop a phased implementation plan for the upcoming 2021-23 biennium that 
will allow us to focus our human and financial resources on the elements of the project that have the 
greatest likelihood of sparking a recovery in our enrollment.   
 

This report will provide details on the project’s implementation plan, plus a summary of the elements of 

the project shown in Figure 1.  A detailed timeline of the initiative is included as Appendix A.  
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Il.  Strategy and Implementation Plan Overview 
 
Evergreen’s dramatic 57 percent drop in enrollment since our peak in the 2009-10 academic year (from 
4590 to 1990 average annual FTE) requires a comprehensive response to enable the college to make 
progress toward the goal of increasing our enrollment to 4000.  The institution will need to incorporate 
new and expanded curriculum and a wider variety of delivery options to attract students who are not 
currently choosing us or who may have given up on higher education as an option.   
 
The available data from a series of market studies, surveys and analysis of regional higher education 
enrollment data suggest that the college has struggled to attract students due to several factors. Three 
such factors are the decline in statewide (and national) community and technical college enrollments 
(given that our enrollment is now 59% transfer students); demographic changes that are reducing the 
number of high school graduates; and the general overcapacity in the higher education sector that is 
impacting the enrollment of non-elite institutions. Porter’s Five Forces model suggests other factors are 
also having an impact: 
 

1. Competition in the industry.  We have been impacted by strong competition from the traditional 
higher education sector, including Washington’s other state-funded four-year and two-year institutions. 
The increasing number of four-year “bachelor of applied science” degree programs at Washington 
community and technical colleges (CTC’s) is beginning to have an impact.  Many CTC’s have removed 
the “community” from their titles and interview data confirms that some potential Evergreen applicants 
have confused us for a 2-year institution.   
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2. Potential of new entrants into the industry.  Online institutions such as Western Governors 
University have strong funding, invest heavily in marketing and are highly convenient for working adults.  
Many transfer students are opting to complete four-year degrees from such institutions.  

3. Power of suppliers. While no individual supplier to higher ed has significant market power, the cost 
structure of higher education in the US has crept relentlessly upward, making a four-year degree an 
increasingly unaffordable option for many potential students.   

4. Power of customers.  For most of US higher ed, outside of a small set of elite institutions, students 
have significant market power and many are able to force institutions to compete on price through 
tuition discounting.    

5. Threat of substitute products.  The rise of the credentials and certificates movement and high cost 
(in terms of both time and tuition) of a four-year degree have caused many students to seek shorter-
term educational opportunities that are directly tied to increasing their skills and employability at a 
relatively low cost.   

On top of these factors, the college has struggled with a combined reputational and marketing 
challenge, even before the events of spring 2017.  Marketing studies for the college confirm that many 
potential students either are not aware of Evergreen, or they are aware of us and have concerns about 
the college’s ability to help them meet their academic and career goals.   
  
The COVID-19 pandemic has further scrambled this picture. It forced institutions and students into 
mandatory remote instruction and caused many potential applicants to delay their plans to pursue or 
continue their path to a higher ed degree.  
 
In response to these factors, the New Directions initiative adopted a multi-faceted strategy.  Our August 
2020 report summarized the key elements: “The changes proposed through this initiative are shaped by 
the assumption that Evergreen will seek to serve an increasing number of adult and “New Majority” 
students, while continuing to attract and serve high school direct students and students attracted to our 
unique interdisciplinary approach to post-secondary education.”    
 
Specific elements of this strategy include: 
 

• Development and implementation of a Flexible studies model through the School of 
Professional Studies that will provide an attractive curriculum offered in a variety of convenient 
modalities (including online and hybrid offerings) to attract adult students, and support career-
connected learning; 

• Offering academic certificates (for-credit) and professional certificates (for continuing education 
units, on a self-supporting basis) that support skill, competency and knowledge building and are 
“stackable”--will document for employers and graduate programs a student’s accumulated 
knowledge; 

• Development of additional curricular offerings and associated Paths in psychology/health and 
wellness, business and entrepreneurship, climate change, and art/interdisciplinary design to 
attract new students to the college.  This includes creation of the Center for Climate Action and 
Sustainability that will work in conjunction with the Center for Entrepreneurial Leadership and 
Transformational Change, and Center for Community-Based Learning and Action;   

• Increased support for student success through improved advising, supporting structures and 

support for student basic needs; plus the review and revision of policies and practices to 

eliminate barriers and provide clarity and consistency in student experience;  
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• Strengthening the college’s Paths and clarifying how we can structure the student journey to 
and through the institution in ways that increase their likelihood of completing a degree or other 
credential;  

• Providing opportunities for powerful capstone experiences that assist students in making the 
transition to employment or graduate school;  

• An eventual change in status of Evergreen from a college to a university (contingent on 
approval by the Board of Trustees and action by the state legislature) and related creation of 
appropriate institutional structures such as the College of Graduate and Professional Studies. 

• Throughout the model, a focus on equity to ensure that we meet the needs of the high 
proportion of underserved students at the college.  

 
The remainder of this report will provide a summary of the progress made during the 2020-21 academic 
year toward crafting clear strategies, implementation plans and foundational policies and procedures for 
each of these elements of the New Directions strategy, plus a summary of our current timetable and 
implementation plan.   
 
Flexible Pathways or “Flex”  
 
To attract working students, returning adults with some college credits but no degree, and others who 
seek additional credentials to support their career, Evergreen needs to create a robust curriculum that 
includes part-time, online and low residency options as well as certificates.  These must be flexible to 
accommodate schedule-bound students and complement our current model featuring 16-credit 
coordinated studies programs.  The Flexible pathways model, or Flex will add these options in 
curricular areas with high student interest.  This will require the creation of appropriate supporting 
structures, notably the School of Professional Studies (SPS) within a College of Graduate and 
Professional Studies.  
 
Interim Provost David McAvity has charged a workgroup, to be led by Lori Blewett, to complete initial 
planning for the following tasks during summer 2021:  
 
1. Start a School of Professional Studies. 
2. Integrate Evening and Weekend Studies with the rest of the undergraduate curriculum. 
3. Identify new FLEX options in our current Paths. 
4. Develop support structures and standards for online and low residency learning. 
 
The tentative timeline is to begin the design work for the School of Professional Studies during summer 
and early fall 2021, with the goal of sharing an initial model with the faculty at the September 2021 
faculty retreat, and a completed proposal for Board of Trustees approval in November 2021. Following 
such approval, detailed planning and implementation will occur during the 21-22 academic year.  The 
aim is for some new curriculum to be offered for early launch in fall 2022, with full Flex implementation 
in fall 2023. 
 
While the Flex model offers Evergreen the best opportunity to increase its enrollment long-term, it does 

present challenges.  At a macro level the US economy and society are in a unique post-pandemic 

moment.  The country has a very tight labor market, many individuals who delayed higher education 

during the pandemic, and there is evidence (Hanson, 2021) that many individuals without a college 

degree are seeking shorter-term credentials instead.   

The college also faces internal challenges, notably how to integrate Flexible studies into our current 

Paths and transition away from the Evening and Weekend Studies model toward a curriculum built 
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within the SPS.  We must also continue to offer a strong curriculum for high school direct students 

featuring 16 credit programs.  And this is occurring in the context of a difficult budget situation due to 

our long-term enrollment decrease that has left the college with more regular faculty than are needed to 

staff our undergraduate curriculum.   

Available data from Institutional Research and studies by Hanover Research suggest that the School of 

Professional Studies should emphasize curricular areas that include psychology, health and wellness, 

business and entrepreneurship, art and interdisciplinary design, and climate change.  Evergreen has 

strong enrollment in many of its science programs and a long-term goal will be to offer a Flex pathway 

to a Bachelor of Science degree.   

During the first several months of the 20-21 academic year the Workforce Development team examined 

options for linking the college’s curriculum more deliberately to career-connected learning drafted a 

vision for moving this work forward.  It would feature many of the elements of the Flex model, plus an 

expanded Prior Learning from Experience program, support for Capstone offerings (see below) 

linkages to the region’s tribes that would support their economic development efforts, becoming a 

recognized element of the region’s workforce development system, and opportunities for lifelong 

learning for the region’s residents. This work has significant overlap with the efforts to craft a Flex 

model and will move forward as part of that effort and be housed in the School for Professional Studies.  

Certificates 

Even prior to the COVID-19 pandemic there was evidence that the high tuition and time cost of a four-

year college degree was leading many individuals toward enrolling in shorter-term certification 

opportunities (Hanson, 2021).  The pandemic accelerated these trends.  A 2021 poll by Strada 

research found that among those whose education was disrupted by the pandemic, young adults, and 

Black and Latino adults were more likely to pursue education as a result.  However, only 16% of those 

disrupted learners planned to pursue a four-year degree. 26% aimed for employer training, 25% 

intended to pursue online noncollege training, and 19% planned to enroll in an online-only college.  The 

challenge for the college is that the market for certifications is already highly competitive and Evergreen 

must offer high quality certificate opportunities in areas of curricular strength.  

In addition, certificates within the academic/for credit curriculum can be an effective way to boost 

retention and provide students with a powerful sense that they are gaining valuable skills and 

competencies.   

The Certificates workgroup led by Sue Feldman and Abir Biswas has made substantial progress toward 

crafting the policies and procedures required to support a certificates program.  The college will offer 

two types of certificates:  academic certificates consisting of courses and coordinated studies 

programs that are offered as part of the college’s regular curriculum for credit, and lead to a degree; 

and professional certificates that are offered through professional studies and workforce development 

experiences for continuing education units (not academic credits) and are separate from the college’s 

regular curriculum.    

The workgroup has crafted a draft certificate policy that will structure how both types of certificates may 

be proposed, approved, funded and offered.  The team is working with Registration and Records to 

craft interim procedures to support student registration for pilot certificates (see below) and a process 

for supporting long-term implementation. Students must pay a fee and enroll in an academic certificate, 

then register for each of the required programs or courses.  Both types of certificates will impact the 
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student record and the college’s Implementation Team is developing an approach for including 

certificate completion in the transcript. 

Professional certificates will be offered on a self-supporting financial basis—at a minimum they must 

cover their costs.  We have developed a spreadsheet for estimating the costs of a certificate offering, 

as well as a draft self-supporting programs policy (which also covers summer school and other possible 

self-supporting programs) and have been working closely with the college’s Business Services office to 

ensure that these self-supporting programs build in payment of appropriate overhead to the college.   

The certificates program will be based in the proposed School of Professional Studies and the 

Certificates team is developing a staffing model that will be sufficient to support this initiative.   

As of mid-June 2021, the following certificate opportunities are planned for fall 2021: 

Academic:  Transformative Leadership, Audio Fundamentals and Mixing Techniques; Anthrozoology 

Professional:  Inclusive Community Leadership 

Additional certificates are likely to be added for later in the 21-22 academic year and a fuller slate that 

will begin in fall 2022. 

The certificates initiative is working through a variety of other details.  From a big picture perspective, 

offering professional certificates requires a very different set of skills and competencies than that of a 

state-funded higher ed institution.  We must work our way up the learning curve associated with how to 

develop partnerships with public and private workforce partners, and work with them to develop and 

offer certificates.  We must also develop policies and procedures for hiring instructors for certificates, 

and pricing practices that will allow us to avoid either under or over pricing our offerings. For 20-21, we 

will operate using a set of interim, short-term policies, while longer-term policies are being developed 

for implementation beginning in fall of 2022.  

A summer institute in support of certificates for interested faculty will be offered on July 29-30.  

Paths Project 

Early in the 20-21 academic year President Bridges set a goal of increasing undergraduate student 

engagement with Paths and providing a mechanism for students to identify their Path interests. An 

interdivisional Paths team led by Amy Betz crafted a detailed workplan in response to this request and 

accomplished this goal.  In May the project “went live” for students, giving them for the first time the 

opportunity to formally indicate what Path(s) they would affiliate with, including a build your own Path 

option.   

Key activities completed by the group this year included:  

• Marketing, Path Conveners and faculty updated Path webpages, reduced the number of Fields 

of Study pages to remove Fields no longer supported at the college, and edited the rest;  

• Focus groups with students to determine their perceptions of how Paths would benefit their 

Evergreen experience and what language to use to describe their engagement with Paths; 

• Creating an application within student My Evergreen accounts that enables them to select up to 

two Paths with which to identify, including a “build your own” Path option; 

• Developing student journey maps for high school direct and transfer students that would make 

clear what actions/activities would be used to recruit, admit, orientate, and advise each of these 

categories of students and how each would be linked to Paths; 
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• Clarification of what would occur once a student indicated a Path preference, clarifying the roles 

and responsibilities of Advising and faculty; 

• Implementing changes in the Curriculum Management Database and the college’s online 

catalog that would allow program and class offerings to be associated with a Path group.  

• Path parties held by faculty to provide students with an opportunity to meet Path faculty and ask 

questions;  

• Working with the Mellon Foundation to extend our Mellon grant supporting the Paths to 

December 31, 2022 and revising our budget to support critical activities such as certification for 

online teaching for Path faculty and providing links to Student Activities for support of Paths 

linked to student clubs.  The grant will continue to support Path summer planning meetings and 

co-curricular activities.    

• Working with the Path Conveners to plan summer Path planning meetings will support further 

student engagement with the Paths.  

The intent for the upcoming academic year is to transition the project to ongoing support of Path 

activities.  That includes continuing work between faculty and Marketing staff to upgrade Path 

webpages and developing stronger relationships between faculty and Academic and Career Advising.  

We also have a commitment to the El Camino Path to translate their webpage into Spanish.  In the 

policy realm, in summer 2021 we will draft a policy for the creation of new Paths and the retirement or 

joining of current Paths.   

Holistic Advising: Roles and Expectations  

For the New Directions initiative to be successful in meeting its enrollment goals, Evergreen must 

improve its capacity to provide advising and support services to all its students.  At present over 80% of 

Evergreen students identify with one or more groups historically underserved by higher education, who 

typically benefit from stronger advising and academic support services. And a key strategy of the 

initiative is to attract a significant number of “some college, no degree” students—especially a subset of 

this group who are “potential completers”—who have needs that differ from high school direct students. 

A 2019 report by the National Student Clearinghouse Research Center noted that postsecondary 

institutions can assist adult students by reducing “barriers around procedures and policies on campus 

that are typically built around traditional college students and are not adult learner-friendly. Existing 

barriers related to student support services, childcare, credit transfer, class scheduling, and financial 

aid” are especially problematic.  The report adds that many such students are choosing online 

institutions to complete credentials, in part because they have reduced such barriers.  

The project’s Holistic Advising initiative led by Therese Saliba, Cholee Gladney, and Allen Thompson is 

crafting a support model for Evergreen that will provide a network of “student-centered, proactive, 

equitable, and adaptive coordinated services” for both existing students and for those we aim to enroll 

in the future.  And a goal of the model is to adapt to each student’s academic, social, personal, and 

vocational situation. 

This model will feature four activities that will be featured in an application for a Title lll grant application 

to be submitted in June 2021:    

Activity 1:  Leveraging Technology for Holistic Student Supports, with an integrated system for 

capturing and sharing student data, that will be shared with faculty and staff and made available to 

students. 
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Activity 2: Addressing the Whole Student through Coordinated Services.  This will leverage efforts 

already underway to meet student needs, including improved collaboration between professional 

academic advisors, faculty and support centers on campus.   

Activity 3:  Systematized Advising Practices and Team Support. This will provide a standardized intake 

process for students, supportive training for staff and advisors, and improved connection of advisors 

and navigational staff to academic areas. 

Activity 4: Community and Career Connected Learning.  This aims to connect Advisors and 

navigational staff to public service centers, the School of Professional Studies, and alumni networks, 

while providing students increased opportunities to participate in high-impact practices.  

Title lll grant recipients will be announced in October; funding for these activities would likely be 

available for the 2022-23 academic year.  

The Holistic Advising workgroup is holding a Summer Institute on July 22-23 (in conjunction with the 

with HAPPieR workgroup whose work is described below).  

Holistic Advising: Policy & Practices Review (HAPPieR) 

The Holistic Advising: Policy and Practices Reviews (HAPPieR) work group led by Karen Gaul has 

reviewed many current policies and practices that impact students at the college, with the goal of 

identifying and removing or reducing barriers for students.  Such barriers may impact all students but 

are especially difficult for low-income students and students from underrepresented groups, for whom 

issues with failure to receive full credit may threaten their financial aid and cause them to leave higher 

education altogether. 

This workgroup closely examined a wide range of policies and practices this year, including (but not 

limited to):  

• Academic Standing Policies; posting credits; Academic Warning and Required Leave policies 

• Best practices for syllabi and syllabi templates 

• Learning Management Systems:  Canvas best practices 

• Credits:  identifying credit equivalencies in the catalog; how to earn them; partial credit policies; 

Incomplete policies  

• Evaluation best practices that may reduce the variation across campus in evaluation structure 

and quality 

Their Recommendations Draft includes recommendations for improving policies and practices in each 

of the above areas. They also aim to assist faculty by providing resources that will help with program 

planning, developing syllabi, best practices for Canvas and evaluation writing. 

The group’s work has been wide-ranging and detailed.  Recommendations for policy change in a 

variety of areas will be presented to the faculty and administration over the course of the 2021-22 

academic year.  

Capstone 

A variety of studies (for example, Henscheid, 2000; Berheide 2007) and much anecdotal data confirm 

that culminating academic experiences are a high impact practice that benefit students.  Over the 

course of the 20-21 academic year the Capstone workgroup led by Stacey Davis generated a helpful 

definition of such projects, compiled examples of successful Capstone models, and provided a set of 
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recommendations on how the college should frame this element of the initiatives and what steps are 

needed to make them more broadly available. A fundamental challenge is that access to a Capstone 

experience is highly unequal at the college.  Students with high amounts of social capital are more 

likely to grasp that a capstone would benefit them and organize the opportunity to complete one either 

through an academic program or independent learning contract.  

The group arrived at the following definition of a capstone: “A Capstone is a significant culminating 
experience through which a student demonstrates their accumulated depth of knowledge and their 
ability to use what they’ve learned in a way that matters to them.” 

 
A key decision of the group was to recommend that the equity goal for Evergreen should be the 

availability and support for all students to make the choice to undertake capstone experiences, rather 

than a capstone “requirement.”  Expanding access to Capstone would require careful coordination of 

several key college offices: 

• Web Team (to get info about capstones on the website) 

• Marketing and Recruitment Teams (to get info about capstones on the website and 
in recruitment material) 

• Transcript Redesign Team (to highlight capstones on the first page of the transcript 
as a main way for students to trumpet their concentrations and accomplishments) 

• Learning and Teaching Commons (for pedagogical support for faculty) 

• Advising and Path Conveners (to develop clear support structures for students) 
 

The group also examined what steps would be needed for the college to implement Capstones, with a 

crucial constraint that not all Paths now have the capacity to support a Capstone program each year. 

They recommended that the group begin to meet again, ideally in ’21-22, when the college is able to 

make a commitment to this element of the initiative.  

Center for Climate Action and Sustainability 

During spring quarter 2021 a faculty team led by Karen Gaul and Larry Geri developed a prospectus for 

the Center, which was funded by a generous donation from an Evergreen alumna.  The prospectus 

features a broad vision statement: 

The Center for Climate Action and Sustainability furthers Evergreen’s mission by supporting students 

and the broader community in developing justice-oriented, science-based, and equitable solutions to 

the climate crisis. The Center contributes to understanding climate change causes and consequences 

along with building resilience in ecological, cultural, and energy systems. Inspired by youth leadership 

in global climate action, we emphasize collaborative, creative, and interdisciplinary teaching and 

learning, in partnership with community organizations and local, state, and tribal governments, that 

addresses transformative change to envision a future that is just and sustainable. 

This Center will work in tandem with the Center for Entrepreneurial Leadership and Transformational 

Change and the Center for Community Based Learning and Action to create tremendous opportunities 

for students to pursue climate change related work in the community and region.   

We are now in the process of hiring an initial Director for the Center, who is likely to begin in the 

position in late summer of this year.  In addition, a faculty team led by Rachel Hastings is continuing the 

process of developing a proposal for a Climate Path.  The group will hold a summer institute on June 

22nd and 23rd.   
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Undergraduate Schools and Upper Division Credits  

Following the results of a faculty vote in May 2020, during summer 2020 a faculty and staff workgroup 

examined options for creating distinctive undergraduate schools at Evergreen that would be elements 

of a future Evergreen State University.  This was followed up by further work on this concept by a 

workgroup of the Standing Committee on the Curriculum, led by Steven Hendricks, during the 20-21 

academic year.  The group explored a variety of models for undergraduate schools that sought to 

strengthen clarity, coherence, and equity across the curriculum.  Following extensive discussion with 

the faculty there was not a consensus in support of any of the models. 

The SCC workgroup did craft a related proposal that sought to provide additional degree options for 

students.  The following proposal was approved by the faculty at the May 5, 2021 faculty meeting:  

Students’ advanced work across the curriculum will be recognized by reinstating an updated form of 

upper division credits marked in credit equivalencies. In addition to the current Bachelor of Arts, 

Bachelor of Science, and Bachelor of Arts and Science, students will have the option to plan for an 

interdisciplinary emphasis, awarded when they have earned 48 upper division credits in Arts, Social 

Sciences, or Humanities. These emphases are much broader than disciplinary majors and 

acknowledge a student’s decision to achieve interdisciplinary depth in a specific academic division of 

their choice. 

This emphasis should be reflected in a coherent way in the transcript, along with other achievements, 

pending coordination with the capstone, path, and other initiatives. For instance, an emphasis, 

capstone project, and path completion might all be grouped as “honors” or collectively, “emphases.” 

This proposal will require additional development, possibly by the Standing Committee on the 

Curriculum during the 21-22 academic year.  Creating upper division credit opportunities across the 

curriculum has implications for curriculum planning, our curriculum planning system (possibly including 

additional capacities within the Curriculum Management Database) and for the college transcript.    A 

more detailed proposal will then need to be examined by the Implementation Team and ultimately 

approved by the college’s senior leadership and possibly the Board of Trustees.   

School of Graduate Studies  

In response to a charge by Interim Provost David McAvity, a workgroup led by Mike Craw, Sue 

Feldman and John Withey examined the status of our current graduate programs and how they might 

be structured in the future to meet many regional and statewide needs.  The group crafted a proposal 

for the creation of a School of Graduate Studies and related structures to support the success of our 

graduate programs. The group’s draft report provides important background and context on graduate 

education generally, factors to take account of when we move toward consideration of what graduate 

programs we may want to add, and specific recommendations regarding how to improve the current 

administration of the three programs. The three graduate directors also shared a Next Steps memo with 

us that contained recommendations for new positions and other steps for improving the collective 

performance of the three programs.   

As detailed elsewhere in this report, our institutional focus over the next several months will be on 

developing a model for the School of Professional Studies within what will ultimately be a College of 

Graduate and Professional Studies, on development of certificate programs, and on finalizing 
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implementation of the Paths project.  We will return to crafting a process for considering possible new 

grad programs and growing graduate enrollments early in the 21-22 academic year. 

Institutional Name Change  

The market study for this project completed in June 2020 noted that the name “The Evergreen State 

College” is no longer an accurate term for describing our institution and that the transition to university 

status would send a strong signal to the community and prospective students about the changes being 

implemented at Evergreen.  Over the last year senior staff and our Legislative Liaison, Jeremy Mohn, 

have concurred with this analysis but have considered carefully what timing would be appropriate to 

reach out to the Legislature to begin the conversation about the college’s enrollment and financial 

situation and the process of shifting our formal status.  The consensus is that we will present to the 

Board of Trustees a plan for the creation of a School of Professional Studies midway through fall 

quarter 2021, and following that Jeremy and Interim President John Carmichael would reach out to 

members of the Legislature to begin that conversation.   

IV. Draft Implementation Plan 

The above sections lay out in detail the status of each component of this initiative.  Ideally Evergreen 

would have sufficient staff and other institutional resources to implement each element of the project 

concurrently, as the 2020 market study on the project focused on the holistic nature of the project as 

one of its strengths.  However, limitations of staff and faculty capacity require that we focus on critical 

elements of the project that we believe will have the greatest impact on our enrollment in the short-term 

and stretch out implementation of other elements over the long term.   

We believe that the best strategy is to continue with the accelerated development and implementation 

of a Flex curriculum, creation of the School of Professional Studies, and moving forward with the 

certificates project and development of Paths in Psychology/Health and Wellness, and 

Business/Entrepreneurship. Staffing of the Center for Climate Action and Sustainability is underway. 

Other elements of the project will be delayed and proceed in development and implementation over the 

next two academic years.  A rough timeline is presented in Table 1.   

Chief Enrollment Officer Eric Pedersen recently completed an extensive update of the college’s 

Strategic Enrollment Plan as part of our accreditation work.  Included in his analysis was a table 

showing the specific links between the multiple elements of  the New Directions initiative and the 

college’s strategic plan.  See Table 2 below.  

Project Integration 

A key responsibility of the New Directions leadership team is to monitor the interdependencies among 

the multiple components of the project.  The aim is to identify policy and administrative changes that will 

be required for those elements to be implemented successfully and build them into our workplan.  Amy 

Betz has completed an initial analysis of these project integration elements, included as Table 3 below. 

This table suggests that there are three areas that will require attention, discussed below.  

1.  An extensive policy development agenda.  This initiative is creating new programs and updating 

current programs, which requires crafting new or revised structures and procedures.  Many of these 

changes are extensive enough to require development of new college policies.  For example, the 

certificates program requires not only a policy on how we will develop and support certificates but a 

broader Self-Supporting Programs policy.   The work of the HAPPieR group has identified changes in 

our academic credit, academic standing, gender policy for transcripts, and evaluation policy.  There are 
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also policies embedded in our faculty collective bargaining agreement involving faculty workload that 

may require revision.  We also anticipate creating policy documents for the School of Professional 

Studies, online learning, and an expanded Prior Learning from Experience program. 

A few of these policy documents have been drafted.  Others will require extensive work.  The project’s 

leadership team will develop a workplan for this element of the project in consultation with workgroup 

leads. 

2. A common element: proposed changes to the college’s transcript.  The creation of academic 

and professional certificates, creation of divisional areas of emphasis, and ability to highlight Capstone 

projects in particular are likely to be difficult to incorporate into the current template for our student 

transcript without extensive modifications.  Some elements of the work being moved forward by the 

HAPPieR team, including the evaluation and transcript gender policy, will also impact the transcript. 

This points to the need for a comprehensive overhaul of our transcript, since making piecemeal 

changes over time would not serve our students.  This will require a big effort and will need to be 

carefully organized and provided with enough staff and financial support to allow Registration and 

Records to continue to function effectively while this is underway.  

3.  Technology impacts.  We have already implemented significant improvements in the Curriculum 

Management Database in support of the Paths project that allow programs and classes to be linked to 

a Path.  Likely changes in our Advising practices in support of the Holistic Advising model being 

developed will almost certainly have a technology impact as an “early warning” system to identify 

students with challenges in the classroom will need tech support.  And continued updates and 

improvements in the college’s website will be required to market many elements of this initiative, 

notably certificates, our enhanced Flex curriculum, and the online options we are developing.  These 

elements of the project will require careful attention due to the costly and complex nature of these 

systems.  The project’s leadership team and senior staff will need to coordinate these projects closely 

with Computing and Communications and be clear about implementation timelines and challenges. 

Budget Overview 

Implementation of several elements of this initiative will require investment by the college over the next 

two to three academic years.  The college’s senior staff has set aside funds over the upcoming 2021-23 

biennium to support this work.  In late spring ’21 our design and development work for several elements 

of the project was sufficiently complete to allow us to identify specific categories where investment will 

be needed, including:  

• School of Professional Studies:  Staff support for the new school 
o Certificates: Hiring instructors, course budget support, possible off -campus facilities.  

o Flex curriculum: Hiring instructors to support growth areas in the curriculum including 

psychology/health/wellness, business/entrepreneurship, and up to three additional areas 

of concentration.  

o Funding for related program costs.  

o Marketing campaign 

• Other:  Systems support for certificates, Flex, holistic advising, and transcript redesign.   

We will work with the college’s budget office to develop a comprehensive budget for the project by the 

end of summer 2021.   
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Table 1.  New Directions Planning and Implementation Timeline to Spring 2022 

 

 W21 Sp21 Su21 F21 W22 Sp22 

Certificates  

  

Finish developing 21-
22 Cert policies and 
procedures; long-

term, cert design 
process continues 

 Long-term, cert 
design process 
completed.  Fall 

'21 Certs in 
catalog 

Implement initial 
Academic and 
Professional Cert pilots 
Certificate design and 
approval;   

More robust cert 
curriculum, catalog 

of certs 
Expanded slate of 

certs for summer 
22, 22-23  

  

School of Professional 
Studies 

  

Craft workplan for SPS 
development; 

coordinated with FLEX 
process 

Workteam crafts 
framework for 

school  

Present draft model at 
faculty retreat; present 
to senior staff and BOT 

for approval in 
November  

Clarify admin 

Begin 
implementation 

and marketing 

  

FLEX (online and part time)   

Provost Charge to 

FLEX workteam; 
create workteam 

Workteam crafts a 

framework for 
FLEX 

Present draft model at 

faculty retreat;  

Begin FLEX 

implementation 
  

Holistic Advising 

Development of 
Holistic Advising 
model + Title lll 
application 

Refine model and 
Title lll app 

Submit Title lll 
grant app; 

summer institute 

  Pilot   

Upper division by area of 
emphasis 

Develop model 
faculty approved 

model  

Develop 
implementation 

plan w/transcript 
revisions 

      

Graduate School  
Form team; 
begin work.  

Submit draft report   
Pause while plan for 
school of professional 
studies is developed 

Decide on next 
steps regarding 
framework for new 
grad programs 
with in the school 

  

Center for Climate Action 
and Sustainability 

Charge team; 

develop 
prospectus. 

Center Director 
Search.  

Summer institute; 
visioning.  

Center Director begins. 
Develop curr & certs 

Create Board; 
develop links to 
curriculum and 

other Centers 
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Interdisciplinary Art, 
Design, and Technology 

  
 Discuss strategy for 
moving forward with 

proposal(s) 

 pause to explore 
fundraising strategies 

    

       

 W21 Sp21 Su21 F21 W22 Sp22 

Capstones 

Team develops 
definitions 

 initial 
recommendations 

Summer Institute 
Clarify institutional 
commitment to 

Capstones 

    

Workforce Development 

Craft WD vision   

Workforce 
Development 

made part of 
FLEX/SPS 

      

Mellon Grant 
Implementation  

Submit revised 
budget 

Mellon approves 

revised budget; grant 
extended to 12/31/22 

Paths develop co-

curricular 
activities for 21-22 

      

Partnerships 
  

Explore with Centralia 

College 

Clark College + 

Food/Ag; Explore 
SPSCC possibilities 

      

Institutional Status 
  

Timing; aim for Leg 

action in Jan 2023  
  

Possible initial 

engagement with Leg 
    

Psych/Health and Business 
Ent Path Development 

  
Faculty teams begin 
discussions 

faculty craft plan 

for fall '22 
full 
implementation 
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Table 2.  New Directions initiatives tied to college Strategic Plan 2020-23.   
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Previous page:  Table 3: Project Integration  

Equity Analysis 

The analysis of the equity impacts of a major policy or initiative is an evolving practice—we are learning 

as we go.  The Academic Leadership Team in Student and Academic Life division has adopted an 

equity tool/framework that is primarily used to provide an equity lens on meeting facilitation, but also is 

useful in a project equity analysis.  The group has defined equity as “the work of mitigating opportunity 

gaps for historically underrepresented populations by providing access to and participation in 

educational programs, measured by student success and completion.”  The framework includes the 

following questions:  

 

• What does a successful, equitable outcome look like?  

• What is the policy, program, or decision under review? What assumptions are framing the work?    

• Who is making the decision? How is the decision being made?   

• Who is most affected by the decision? Are they part of the process?  

In this section we will apply this framework and ask, to what extent will the New Directions initiative help 

to move the institution toward equity, as defined above?  We will continue to expand this analysis in 

subsequent drafts of this report.  

An important component of the New Directions strategy is to attract new students to the institution with 

some higher education experience and support them in completing a degree at Evergreen.  Many of 

these students and have accumulated college loan debt without gaining a degree or other credential.   

Nationally, Black and Latinx students have lagged white and Asian students in college completion, with 

only 50% of Black students and 59% of Hispanic students in the 2014 cohort completing a degree, 

compared to 73% of white students according to a 2020 report by the National Student Clearinghouse 

Research Center (Causey, Huie, Lang, Ryu, & Shapiro (2020).  Our goal is to create a curriculum that 

will meet the interests and needs of these students and others from underserved groups, offer it in 

modalities convenient to them, and provide the advising, early intervention, and basic needs support 

that may be needed by some of these students to complete a degree.   

Several other elements of the project also have a strong equity focus. The Paths project features a 

holistic model that will provide students seeking more structure with a clear path to a degree within a 

field of study, and the advising, financial aid and other supports needed to complete that journey. 

Certificates will provide an opportunity to gain alternative credentials short of a four-year degree, which 

as noted above is increasingly a goal of adult students.  The HAPPieR  workgroup is focusing on 

making more equitable several critical sets of policies and practices at the college: Academic Standing 

Policies; posting credits; Academic Warning and Required Leave, which may have a disproportionate 

impact on students from underserved groups.  And the Capstone workgroup’s goal is to make 

culminating academic experiences widely available to any student who would like to pursue one, which 

is not the case today.   

Who has been involved in this initiative?  Throughout this project the leadership team has reached out 

to staff and students to participate at a deep level.  We were fortunate to have an undergraduate 

student deeply involved in the initial “Big Bets” phase of the work in the 2019-20 academic year, and 

each of the workteams brought students in to participate along with faculty and staff during 20-21.  We 

also have held a number of student focus groups for both Paths and New Directions generally and 
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completed a student survey to gauge student interest in both the Paths and New Directions.  We have 

also met on a regular basis with the Geoduck Student Union to gain their insights on how this initiative 

can better serve students and their needs.   

This project featured a small leadership group that is accountable to the Provost and New Directions 

Steering Committee.  Major decisions are presented to the Steering Committee for their discussion and 

approval, and members of the Steering Committee when appropriate present recommendations to the 

college’s senior staff for their approval.  And some decisions regarding our structure and mission 

require the approval of the college’s Board of Trustees.  We have tried to make this process 

transparent, but with an initiative this big we have not always succeeded. This structure and related 

process share some elements of the critique of the college’s overall decision-making process—too 

centralized, not sufficiently transparent, and lacking in deep and broad-based participation by students 

and staff.  We continue to try to do better. 

Risk Analysis and Conclusion 

There are several categories of risk associated with this initiative. There are reputational risks—that the 

project will not shift in sufficient magnitude the negative opinions about the college held by many 

potential students and their families that have kept them from enrolling.  There are “dosage” risks—that 

we’re doing the right things but may not be able to do them at sufficient scale to attract the students we 

need within a relatively short time horizon-two to three academic years.  There are retention risks—that 

the changes will turn off current students so that they will decide to attend elsewhere.  And there is 

competition risk---that other institutions are already offering high quality and convenient curriculum and 

we must quickly create a competitive niche for ourselves that will attract students. A particular 

challenge is that we have not identif ied and highlighted a feature new academic offering around which 

to build our new enrollment.  Each of these is associated with the college’s linked enrollment and 

financial risks: at current levels of enrollment, the college is unsustainable financially.   

The many faculty and staff who have participated in this initiative are aware of these risks but not been 

dominated by them.  They have wisely focused on how to better serve our current and future students, 

with a sense of confidence that we have had great success in preparing thousands of graduates to 

pursue and fulfill their dreams and that collectively we have what it takes to move this new vision 

forward and make it a success.  Although the risks are real, so are the opportunities to serve thousands 

of new students as well as the South Sound region.   

 

References 

Berheide, CW. (2007). “Doing Less Work, Collecting Better Data: Using Capstone Courses to Assess 

Learning.”  Peer Review, Vol 9 no 2.  Available at:  https://www.aacu.org/publications-

research/periodicals/doing-less-work-collecting-better-data-using-capstone-courses.   

Causey, J., Huie, F., Lang, R., Ryu, M., & Shapiro, D.(December 2020), Completing College 2020: A 

National View of Student Completion Rates for 2014 Entering Cohort (Signature Report 19), Herndon, 

VA: National Student Clearinghouse Research Center. 

Hanson, A. (2021).  “Back to Class: Will Pandemic-Disrupted Learners Return to School?.”  Strada 

Research.  Available at:  https://cci.stradaeducation.org/pv-release-may-19-2021-back-to-class/.  



   
 

20 

 

Henscheid, JM. With JE Breitmeyer and JL Mercer (2000). “Professing the Disciplines: An Analysis of 

Senior Seminars and Capstone Courses. The First-Year Experience Monograph Series No. 30. South 

Carolina Univ., Columbia. National Resource Center for the Freshman Year Experience and Students 

in Transition.ISBN-1-89271-32-2. 

Appendix A.  New Directions Timeline 

The lifecycle of this initiative consists of four stages that move from development to launch and 

ultimately sustainable stewardship: 

Phase I: Develop and Approve Conceptual Plan (Fall 2019 – Spring 2020) 

• Blue Sky Conversations 

• Draft Conceptual Plan 

• Conceptual Plan approved by faculty 

 Phase II: Refine and Assess Conceptual Plan (Summer 2020) 

• Summer 2020 Kickoff Event: Establishing Workteams  

• Summer institutes and summer planning work  

• Fall/Winter 20-21. Workteams examine  

 Phase III: Develop Implementation Plan (Spring 2021) 

• Workteams complete draft reports 

• Feedback from New Directions Leads on draft reports  

• Formulate Next phase of strategy and Implementation Plans  

• Flex and School of Professional Studies 

• Faculty approval of Areas of Emphasis 

• Completion of NAD June 2020 report with updated implementation plan 

 Phase IV: Implement and Steward the Plan (Summer and Fall 2021) 

• Flex and SPS Workteams 

• Certificates 

• Develop draft Flex and SPS plan to share with Faculty, Senior Staff and BOT 

• Certificates kick-off fall ‘21 

“Big Bet” Criteria for the elements of the New Directions project:  

• The redesign is on a large scale, that would attract hundreds of students that are not 
currently choosing Evergreen 
• Able to be supported through new revenue streams (donors, grants, legislative 
appropriations) 

• Has evidence of strong market relevance 
• Builds on assets we already possess 
• Aligns with existing mission 
• Significantly enhances our reputation 
• Allows us to tell a compelling story 

• Can be implemented within the next three years 
• Considers the need to develop new structures or modes of delivery  


